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A MODEL OF LINGUOCULTURAL COMMENTARY FOR DEVELOPING
STUDENTS’ DISCOURSE COMPETENCE IN BILINGUAL EDUCATION

Abstract. The article examines the problem of developing students’ discourse
competence in bilingual education, where the ability to interpret cultural meanings
and apply them in speech practice becomes especially important. The relevance of
the study is connected with the need to move from reproductive forms of learning to
productive types of speech activity that develop students’ interpretive thinking. The
aim of the study is to provide a theoretical justification and experimental verification
of the effectiveness of a linguocultural commentary model as a means of moving

from the acquisition of cultural concepts to their interpretive understanding and
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subsequent discursive realization in written form. The study is based on the principles
of linguoculturology, cognitive linguistics, and discourse theory. Linguocultural and
discourse analysis, as well as a pedagogical experiment, were used in the research. A
model of linguocultural commentary was developed within the logic of the hermeneutic
spiral “understanding — interpretation — application.” The model includes a sequence
of stages aimed at developing students’ interpretive skills. The results of the formative
experiment showed positive changes: a transition from reproductive presentation of
information to interpretive and productive speech activity was observed. Quantitative
indicators confirmed an increase in the level of discourse competence: in the
experimental group, the overall score increased from 7 to 13 points, whereas in the
control group it increased from 7 to 10 points.

The study showed that the inclusion of interpretive and axiological components
contributes to the development of coherent, conceptually integrated, and value-
oriented discourse. The scientific novelty of the study lies in the development of an
algorithmic model for the interpretation of cultural concepts as a means of developing
students’ discourse competence. The practical significance of the study is connected
with the possibility of implementing the proposed model in school education within
a multicultural educational environment. The results confirm the stability of the
observed changes and the possibility of applying the proposed instructional model in
educational practice.
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Introduction

In contemporary language pedagogy, a paradigmatic shift from the study of
linguistic forms to the understanding of language as a cultural code can be observed.
In the multicultural and bilingual educational environment of Kazakhstan, language
serves not only as a means of communication but also as a space in which cultural
meanings and value orientations interact (Holliday, 2021). The central unit of this
process is the cultural concept, which encapsulates the centuries-old experience of a
culture (Karasik, 2002).
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However, a significant contradiction is observed in actual school practice:
despite a high level of interest in linguoculturology, work with concepts often remains
declarative. Students become familiar with the content of a concept but do not acquire
the tools for its independent interpretation and expression in communication. As aresult,
discourse competence remains at a reproductive level, students are unable to produce
coherent texts that reflect their personal interpretation of a cultural phenomenon.

The research problem is driven by the need to identify instructional mechanisms
capable of transforming “passive” knowledge of a concept into “active” productive
discourse. In contemporary scholarship, the development of discourse competence
within a linguocultural approach is examined in studies addressing the transformation
of discursive practices under conditions of digitalization and the development
of pedagogical discourse (Karasik & Slyshkin, 2021; Byram, 2021; Gee, 2025).
Nevertheless, issues related to the development of algorithmic models for interpreting
cultural concepts remain insufficiently explored.

As such amechanism, the study proposes a model of linguocultural commentary
grounded in the concept of its didactic potential (Agmanova & Valova, 2021). Unlike
traditional interpretative or literary approaches, the proposed model conceptualizes
commentary as an independent speech genre and an activity algorithm based on the
hermeneutic principle “understanding — interpretation — application.”

The aim of this study is to substantiate and present an instructional model of
linguocultural commentary as a systematic means of developing students’ discourse
competence in bilingual contexts.

The proposed model is based on a step-by-step progression from the identification
of cultural codes to the production of an authorial commentary text, enabling learners

to act as active cultural mediators.

Materials and Methods

The data for the study consisted of written responses produced by students
of Gymnasium Ne 3 for Gifted Children (Pavlodar, Kazakhstan), collected during
a pedagogical experiment aimed at developing discourse competence through the
acquisition of cultural concepts. The experimental work was conducted over two
academic years (2024/2025 and 2025/2026) and had a longitudinal design. The study
involved 52 students aged 14-16 years, including 26 students in the experimental
group and 26 students in the control group. The same cohort of students was observed
throughout the study: at the initial stage they were Grade 9 students, whereas at the
final stage they were Grade 10 students. This made it possible to trace the dynamics

of discourse competence development in the process of acquiring cultural concepts.
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The experimental and control groups were formed from parallel classes and were
comparable in terms of language proficiency. In the experimental group, instruction
was conducted using the developed model of linguocultural commentary, whereas
the control group was taught within the framework of the traditional methodology of
Russian language instruction.

The empirical basis of the study consisted of linguocultural commentary texts
produced by students based on the concepts of “soul” and “law.” These concepts
were used as diagnostic concepts at the initial and final stages of the pedagogical
experiment. During the formative stage of instruction, students consistently explored
and interpreted a range of cultural concepts, which contributed to the development of
discourse competence through systematic engagement with linguocultural material.

The theoretical and methodological framework of the study is grounded
in the principles of linguoculturology, cognitive linguistics, discourse theory,
and the methodology of teaching Russian as a native language, which ensured the
interdisciplinary nature of the study.

The study employed a set of complementary methods:

— linguocultural analysis, aimed at identifying culturally significant meanings
of linguistic units and their relation to the national-cultural context;

— discourse analysis, focused on examining the structure of students’ written
responses, their alignment with the communicative purpose and genre-stylistic
conventions, as well as the level of textual cohesion and coherence;

— the method of pedagogical experiment, including diagnostic and formative
procedures, which made it possible to trace the dynamics of students’ discourse
competence development;

— qualitative and quantitative analysis of the results, including the interpretation
of students’ written responses; comparison of discourse competence levels; and
analysis of changes in assessment indicators in the experimental and control groups.

Within the framework of these methods, a specific instructional technique
— linguocultural interpretation was implemented, understood as the process of
identifying, interpreting, and verbalizing the cultural meanings of linguistic units
within the context of national culture.

This technique is implemented through a set of procedures (learning activities):

— conceptual analysis of linguistic material;

— identification of cultural and value components;

— interpretation of texts based on the cultural context;

— discursive realization of the concept in the form of a written response.
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In addition, the following instructional techniques were employed:

— the technique of linguocultural commentary;

— the technique of modeling a cultural concept (through constructing its
structural-semantic model);

— the technique of comparing cultural representations of the concept.

At the same time, comparative cultural analysis was employed at the
methodological level as a means of comparing cultural meanings across different
linguistic and cultural contexts, thereby ensuring a comprehensive analysis of the data.

The level of discourse competence was assessed using a system of criteria that
included communicative purpose, communicative situation, genre and stylistic norms,
cohesion and coherence, as well as interpretation of the concept and conceptual unity.
The assessment was based on a three-level scale (low, intermediate, high), which
ensured the objectivity and reproducibility of the results. The combination of methods
and techniques used in the study made it possible to obtain reliable data corresponding
to the objectives of the research.

Results and Discussion

A central outcome of the study is the development of an authorial model
of linguocultural commentary aimed at transforming the acquisition of a cultural
concept from a reproductive level into productive interpretive activity. The model is
conceptualized as a systematically organized algorithm of learning and interpretive
activity, implemented within the logic of the hermeneutic spiral “understanding —
interpretation — application” (Valova, et al., 2024, p. 64).

The methodological foundation of the model is based on a synthesis of
linguoculturological, linguoconceptological, and cultural approaches, which enables
a transition from the acquisition of linguistic units to the interpretation of cultural
meanings and their discursive realization.

The model is implemented in a step-by-step manner, as presented in Table 1.

Table 1. Stages of the Linguocultural Commentary Model

Stage of the Element of the Content and Objectives of Students’
Model Hermeneutic Spiral the Stage Discursive Action
Diagnostic Pre-understanding  Activation of background Associative

knowledge, identification experiment,
of initial associations and formulation
cultural lacunae of problem

questions
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Analytical Understanding Decomposition of the Construction of a
concept into conceptual, conceptual map

figurative, and value

components
Technological Interpretation Comparison of meanings Argumentation,
in Russian and Kazakh modeling of

linguocultures, selection of discourse

interpretation strategies

Productive Application Synthesis of interpreted Production of a
meanings and their linguocultural
verbalization commentary

Reflective- Reflection Reflection on the outcome  Self-analysis and

Evaluative and evaluation of the depth revision of the
of interpretation text

The proposed model describes the sequence of students’ actions in the process
of acquiring a cultural concept. However, its implementation requires targeted
pedagogical support.

Within the proposed model, the teacher acts as an organizer of interpretive
activity, providing students with a system of tasks aimed at the independent identification
and interpretation of the conceptual, figurative, and axiological components of a
cultural concept. For example, when working with the concept of “soul,” the teacher
emphasizes its axiological nature by comparing the Russian understanding of “dusha”
with the Kazakh concept of “zhan,” guiding students to identify differences in value
dominants (e.g., “Note that in Russian, “dusha” is associated with sincerity and
openness, whereas “zhan” emphasizes vitality and moral responsibility. Which values
are central in each case?”).

Similarly, work with the concept of “/aw” is organized. The teacher highlights
its polysemy, encouraging students to distinguish between its legal and moral
meanings and to relate them to cultural traditions. Pedagogical commentary guides
interpretation without substituting it (e.g., “Consider whether “/aw” always refers only
to a legal norm. How do you understand the expression “to live according to the law of
conscience”? Is it possible to violate a formal law while maintaining one’s inner moral

position? Compare this with Kazakh conceptions of traditional law and the categories
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of “ar” and “namys”). Such questions stimulate a shift from a formal understanding
of the concept to its value-based interpretation and subsequent discursive realization.

This model of instructional interaction ensures a transition from the reproductive
recall of meanings to their interpretation and subsequent discursive realization.

The scientific novelty of the study lies in the development of a model of
linguocultural commentary as an algorithm of discursive activity that integrates
interpretive and axiological components and is implemented within pedagogically
organized interpretive activities of students.

The proposed model demonstrates a step-by-step progression of students
from pre-understanding to interpretation and subsequent discursive realization of a
cultural concept. The sequential organization of stages ensures a transition from the
passive acquisition of cultural code to active speech activity. Particular importance in
the model is assigned to the application stage, at which the internal understanding of
the concept is objectified in the form of a coherent authorial text (Kuznetsova, 1998;
Frumkina, 2003).

Students’ production of a linguocultural commentary as a secondary text is
regarded as an indicator of discourse competence development. In the context of
Kazakh-Russian bilingualism, this process is accompanied by intercultural reflection,
in which the student acts as a subject of interpretation and a cultural mediator capable
of relating and explaining the value dominants of different linguocultures, in line with
contemporary approaches to the development of written argumentation (El Maamri,
2025).

To ensure the objectivity and theoretical validity of the assessment of the
experimental learning outcomes, the developed diagnostic framework was aligned with
and structured according to the levels of cognitive activity within Bloom’s Taxonomy,
which reflects a sequential progression from reproductive forms of thinking to
analytical, evaluative, and productive types of activity (Anderson & Krathwohl, 2001).
This approach is consistent with contemporary research in intercultural education
and the competence-based paradigm (Milani, 2024). The structure of the diagnostic

framework is presented in Table 2.
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Table 2. Relationship between components of discourse competence, levels of

thinking, and assessment criteria

Component of Functional Purpose Level in Assessment Criteria
Competence Bloom’s (Descriptors)
Taxonomy
Communicative- Appropriateness of Application Communicative
Pragmatic language use to the purpose;
communicative purpose communicative
and situation situation
Cognitive- Construction of the Analysis Cohesion and
Conceptual logical-semantic coherence of the text

structure of the text and
ensuring its cohesion

and coherence

Genre-Stylistic Adherence to the Understanding Genre-stylistic
Conventions conventions of and conventions
the linguocultural Application
commentary genre
Interpretive Identification of Evaluation and  Interpretation of the
cultural meanings Creation concept; conceptual
and value dominants, unity

and their conceptual

interpretation

The level of discourse competence was assessed using a three-level scale
(low, intermediate, high), including the following criteria: communicative purpose,
communicative situation, genre-stylistic conventions, cohesion and coherence, and
interpretation of the concept and conceptual unity.

The scientific novelty of the diagnostic framework lies in its interpretive
orientation, the inclusion of an axiological component, and the alignment of assessment
criteria with cognitive levels in Bloom’s Taxonomy.

For the qualitative and quantitative verification of the experimental learning
outcomes at Gymnasium Ne 3, a descriptor-based scale developed by the authors was
used (Table 3).
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Table 3. Diagnostic scale of discourse competence levels

Criteria Low level Intermediate level High level
(1 point) (2 points) (3 points)
Communicative ~ The communicative

The communicative  The communicative

Purpose purpose is formal; the

purpose is evident; purpose is clearly
audience and context communicative defined; the
are not taken into conditions are only  sociocultural context
account partially taken into is fully taken into
account account
Communicative The addressee, Communicative The communicative
Situation cultural context, conditions are situation, addressee,
and communicative partially taken into and sociocultural
situation are not account; minor context are fully
taken into account  deviations may occur  taken into account
Genre-Stylistic Genre conventions The genre is Full adherence to

Conventions are violated; the style maintained but lacks ~ genre conventions

does not correspond stylistic precision and appropriateness

to the communicative of language use

task
Cohesion and The text is The structure is The text
Coherence fragmented; logical ~ maintained; links are demonstrates a
links are absent typical (formulaic) logical structure
and varied cohesive
devices
Interpretation The concept is not The concept Deep, personally
of the Concept expressed; the text is identified; meaningful and
and Conceptual is reproductive in interpretation is value-based
Unity nature superficial interpretation of the
concept
Overall Basic (reproductive) Intermediate Advanced (creative)

(interpretive)

The maximum score on the diagnostic scale was 15 points. The level of discourse
competence was determined according to the following scale: 5—7 points corresponded

to the basic (reproductive) level, 8—11 points to the intermediate (interpretive) level,
and 12-15 points to the advanced (creative) level.
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The proposed system of criteria demonstrates a shift from the formal assessment
of textual features to the analysis of the depth of interpretation and the value-based
semantic content of the utterance. The alignment of discourse competence components
with levels of cognitive activity ensures the objectivity of assessment and makes it
possible to trace the dynamics of students’ interpretive skills development.

Thus, the developed diagnostic framework serves as a tool for the qualitative
and quantitative verification of the results of the pedagogical experiment.

To implement the proposed model in bilingual education, cultural material with
high axiological significance and intercultural potential was selected in accordance
with the requirements of the Russian language curriculum. The curriculum provides
for the acquisition of culturally significant concepts and axiologically oriented texts.
The concept of “soul” was chosen as the core concept for implementing the model,
representing key value dominants of Russian and Kazakh linguocultures.

In the Russian tradition, “dusha” is conceptualized as a vital and moral principle
of the individual, associated with notions of the inner world, spiritual essence, and
moral qualities. The semantic field of the concept encompasses both individual-
psychological and sociocultural meanings.

In Kazakh linguoculture, this concept is associated with the notion of “zhan,”
denoting life, inner energy, and the spiritual principle of the individual. In the
traditional Kazakh worldview, it is closely linked to the categories of honor (‘ar’),
conscience (‘uyat’), and dignity (‘namys’), which reflects the axiological orientation
of the concept.

Particular significance is attached to the interpretation of the concept in literary
discourse, particularly in the poetry of Abai Kunanbayev, where personal spiritual
development is viewed as the result of self-knowledge and moral effort.

A comparative analysis of Russian and Kazakh traditions shows that the concept
of “dusha” functions as an integrative category that unites psychological, cultural,
and axiological-moral dimensions. Such multilayered content provides a basis for the
development of students’ intercultural reflection and their engagement in interpretive
activity.

The integration of this concept into the learning process enabled the
implementation of the proposed model and the evaluation of its effectiveness within
the pedagogical experiment. A comparative analysis of students’ written responses
produced before and after the implementation of the model revealed significant
differences. At the initial stage, the texts were characterized predominantly by
reproductive presentation, reliance on dictionary definitions, absence of an authorial

stance, and fragmented structure.
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After the implementation of the model, a transition to interpretive understanding
was observed: students used conceptual metaphors, formulated their own positions,
demonstrated a higher level of cohesion and coherence, and showed elements of
intercultural reflection. The identified changes correspond to the criteria of discourse
competence and indicate a transition from reproductive to interpretive and productive
levels.

These changes can be attributed to the step-by-step organization of interpretive
activity, which facilitated the transition from understanding to productive discursive
realization. To evaluate the effectiveness of the proposed model, a comparative analysis
of the results obtained in the experimental and control groups was conducted. The

findings are presented in Table 4.

Table 4. Comparative indicators of discourse competence levels

Assessment criteria EG EG CG CG
(before) (after) (before) (after)

Communicative Purpose 1 3 1 2
Communicative Situation 2 3 2 2
Genre-Stylistic Conventions 2 3 2 2
Cohesion and Coherence 1 2 1 2
Interpretation of the Concept 1 2 1 2
and Conceptual Unity
Overall Score 7 13 7 10

As shown in Table 4, positive dynamics were observed in both groups. However,
the improvement in the experimental group was substantially greater: the overall score
increased from 7 to 13 points, whereas in the control group it increased from 7 to
10 points. The most pronounced differences between the experimental and control
groups were observed for the criterion Communicative Purpose. It should be noted
that the control group also demonstrated positive changes, which may be attributed
to the natural development of students' writing skills during the learning process.
Nevertheless, the greater overall improvement observed in the experimental group
indicates the additional developmental effect of the proposed model.

The practical implementation of the proposed model is carried out through
a system of tasks aimed at the step-by-step acquisition of a cultural concept. The
following example illustrates the sequence of students’ interpretive activity in working

with the concept of “dusha”:
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— At the image-associative stage, students are assigned the following task:
“Write down associations with the word “dusha,” distinguishing between individual
and collective representations.”

— At the analytical stage, work with dictionary sources is implemented:
“Identify the meanings of the word “dusha” based on different types of dictionaries
(explanatory, etymological, and synonymic).”

— At the interpretive stage, students analyze literary texts: “Determine which
meanings of the concept of “dusha” are actualized in the literary excerpts and what
images they evoke.”

— At the productive stage, the transition to producing students’ own discourse
is implemented: “Write a linguocultural commentary on the concept of “dusha,”
drawing on personal and cultural experience.”

The proposed system of tasks ensures a sequential progression from the
associative perception of the concept to its analytical and interpretive understanding
and, subsequently, to its discursive realization. Such an organization of learning
activity contributes to increased student engagement (Oga-Baldwin & Nakata, 2020).
The following excerpt from a student linguocultural commentary illustrates the
interpretive level of development:

Dusha is not merely a person’s inner world but their moral foundation. In
Russian culture, “dusha” is associated with sincerity and openness, whereas in
Kazakh culture it is related to the concept of “zhan,” which expresses vital energy
and spiritual strength. A person described as “zhany zhomart” is someone capable of
empathy and generosity. Thus, “dusha’ brings together the values of different cultures
and shapes the individual s inner world.

A similar logic of interpretation is observed in work with the concept of “law.”
The following excerpt from a student linguocultural commentary illustrates this: /n
Russian culture, “law” has been conceptualized as a boundary of what is permitted,
and its violation as a transgression of the established order. In contemporary
understanding, it is associated with legal norms but retains a moral dimension as an
internal constraint on behavior. In Kazakh linguoculture, similar ideas are expressed
through the concepts of “ar” and “namys,” as well as the image of “zhol” — the life
path. Thus, law functions as an internal moral compass.

It should be noted that the presented association of the concept of “law” with the
notions of “ar” and “namys” and the image of “zhol” reflects the student’s individual
interpretation and constitutes a subjective and culturally mediated projection, shaped

by the specifics of learning in a Russian-language educational environment.
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The presented excerpts indicate the attainment of the interpretive level: students
compare cultural meanings, formulate an authorial stance, and realize the concept in
discursive practice.

The proposed model is implemented using a range of cultural concepts, which
ensures the generalizability of the interpretive skills developed. In particular, when
working with the concept of “love,” students move from a superficial understanding of
it as an emotional state to a deeper conceptualization as a complex cultural phenomenon
encompassing moral, philosophical, and interpersonal dimensions.

The acquisition of cultural content is based on diverse types of texts, including
literary, musical, and visual (pictorial) works. Engagement with different semiotic
forms of representation deepens interpretation, enhances the emotional-axiological
component, and fosters a holistic cultural perception.

This approach 1is consistent with N.L. Mishatina’s methodological
linguoconceptology, which includes such forms of working with concepts as the
linguocultural portrait of a word, the concept-centered essay, and a system of
linguocultural tasks aimed at fostering personal meaning and students’ interpretive
activity. Unlike these forms, the present study conceptualizes the linguocultural
commentary as an independent genre and an algorithm of discursive activity that
ensures the transition from concept analysis to its productive interpretation (Mishatina,
2010).

The results of the study confirm the effectiveness of the linguocultural
commentary model in developing students’ interpretive skills and fostering a productive

type of speech activity.

Conclusion

The study confirms the effectiveness of the linguocultural commentary model
as a means of developing students’ discourse competence in bilingual education. The
implementation of the model ensured a transition from the reproductive acquisition of
cultural concepts to their interpretive and productive understanding, as evidenced by
the development of coherent, conceptually integrated, and value-oriented discourse.
Quantitative data confirm a positive change: the overall score of discourse competence
increased from 7 to 13 points in the experimental group, whereas in the control group
it increased from 7 to 10 points. These findings provide evidence for the effectiveness
of the proposed linguocultural commentary model.

The cognitive effect of the study is reflected in the development of analytical
and interpretive levels, which correlates with the levels of Bloom’s Taxonomy and
indicates the formation of students’ ability for meaning-making and purposeful speech

activity.
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The practical significance of the study lies in the potential for implementing
the developed model in the system of school-based Russian language education. In the
multicultural educational context of Kazakhstan, it contributes to shaping students as
subjects of intercultural communication, capable of interpreting cultural meanings and
acting as cultural mediators.

Future research directions include expanding the empirical base and adapting

the model to various educational levels and learning formats.
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BUWJIVMHI BAJIIBI BIJIIM BEPY KAFJAUBIHIA OKYIIBLJIAPIBIH,
JAUCKYPCHUBTIK K¥3bIPETTIJIII'TH KAJIBIIITACTBIPY K¥PAJIbI
PETIHAET'T JUHTBOMSJIEHU KOMMEHTAPUI MOJIEJI

Anjarna. Makanaga OUIMHTBAIAL OU1iM Oepy JKaFaalblHAa OKYIIBLIAPIbIH
JTMCKYPCUBTIK KY3BIPETTUIITIH KAJIBIITACTHIPY MOCENEeCI KapacThIPhIIabl; Oy peTTe
MOJICHM MaFrbIHAJApJbl MHTEPIPETAIUsIIay JKOHE OJapIbl COWJIey MpaKTUKACBIHIA
JKy3ere achlpy KabijieTi aipbIKIa MaHbI3Fa ue. 3epTTEYIAiH ©3CKTUIIN OKY MaTepUaIbIH
PENPOAYKTHBTI MEHIepy (opMajapblHaH OKYIIBUIAPABIH HHTEPIPETATUBTIK OMJIaybIH

JaMBITYZIBl KAMTAaMacChI3 €TETIH OHIM/I1 CONIICY OpEKEeTI TYpJIepiHe KOy KaXETTUTITIMEH
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alKpIHanaapl. 3epTTeyaiH MaKcaTbl — MOACHU KOHUENTTEpPl MEHIepyldeH OJap.bl
MHTEPIPETATUBTIK YFBIHYFa KOHE OJaH 9pi jkazbamna Typle AUCKYPCHUBTIK XKy3ere
achIpyFa KeIlly Kypajbl PETiH/Ie JUHTBOMOJICHN KOMMEHTAPUH MOJEIIHIH THIMIUTITIH
TEOPHUSIIBIK TYPFbIIAH HETI3ey JKOHE OJKCIIEPUMEHTTIK TeKcepy. 3epTTeyaiH
oJliICHaMaJIbIK HET131H JIMHTBOMOICHUETTaHy, KOTHUTHBTIK TMHIBUCTHUKA KOHE AUCKYPC
TEOPUSCHIHBIH Karuaajaapbl Kypanbl. JKymbicTa JTHHIBOMOACHH KOHE AUCKYPCHUBTIK
Tangay oSJicTepi, COHJal-aKk MeAarorukalblK SKCIEPUMEHT KOJIAaHbUIAbL. «TyciHy
— MHTEpIpeTanus — anmidKaus» repMEHEBTUKAIBIK CIHUpali JIOTMKAChIHIA KYy3ere
acaThlH >KOHE OKYIIBUIAPJBIH HMHTEPIPETATUBTIK OUTIKTEPiH KaJbIITACTHIPYIbI
KaMTaMachl3 €TETIH Ke3eHIep Oipi3AUIIriH KAMTUTHIH JIMHTBOMOJICHH KOMMEHTapui
Mozeni 93ipaeHAl. KanplmTacThIpylibl 3KCIEPUMEHT HOTHIXKENIEpl OH JUHAMHKAHBI
KepceTeql: aKmaparThl PEeNpoAyKTHBTI KalWTa >KaHFBIPTYAAH COHJIEy OpeKeTiHIH
WHTEPNPETATUBTIK KOHE OHIMJAI TypiHe kemry Tipkemai. CaHIBIK KOpPCETKIiITep
JTUCKYPCUBTIK KY3BIPETTIIIK JEHTeWiHIH apTKaHBIH pacTalabl: SKCIEPUMEHTTIK
TONTA KUBIHTHIK KopceTkim 7-maeH 13 Oamrra aeiin, Oakputay ToObIHAA 7-meH 10
Oamra neiiH ecTi. UHTEpIPETaTUBTIK KOHE aKCHOJIOTHUSIIBIK KOMITOHEHTTEP/I1 CHT13Y
OaltlaHBICKaH, KOHLENTYaJbl TYTAC OHE KYHABUIBIKKA OarnapiaHFaH alTbUIBIMIIbI
KaJIBITITACTBIPYFa BIKIAJ €TETiH1 aHBIKTAJAbI. 3€pPTTEY/IH FHUIBIMU KaHAJIBIFbI MOICHU
KOHIIENITTEPAl HHTEpIpeTalusuIayJblH aJrOPUTMICITEH MOJEIIH OKYIIbUIapIbIH
JTMCKYPCUBTIK KY3BIPETTIIITIH IaMBITY KYPaJIbl pETIHAE 931piieyacH TYpabl. JKYMBICTHIH
MPaKTUKAIBIK MaHbI3bl YCHIHBUIFAH MOJIENb/II TOJIUMOACHU O11iM Oepy OpTachIHAAFbI
MEKTENTE OKbITY KYHeCiHe eHT13y MYMKIHIITIMEH CUMaTTaNaAbl. AJBIHFaH HOTHXKETEP
AHBIKTAJIFAH ©3TepIiCTEP/IiH TYPAKTHUIBIFBIH KOPCETE/1 )KOHE YChIHBUIFAH 9/IICTEMENIK
MOAEBI1 011iM Oepy TakKIpuOeciHIe KEHIHEH TapaTy MYMKIHIITIH TOJICJIICH .
Tyitingi ce3mep: JMHTBOMOJCHHETTAaHY; JIHUCKYPCHUBTIK  KY3BIPETTLIIK;
MOJICHU KOHIIENT; JIMHTBOMOJICHH KOMMEHTApUii; OWJIMHTBU3M; HHTEpIpeTaIus;

MOICHUETAPATBIK KOMMYHHKAIIUS; 9AICTEMETIK MOICITb.
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MOJEJIb JIMHI'BOKYJbBTYPHOI'O KOMMEHTAPUSA
KAK CPEJICTBO ®OPMUPOBAHUA JUCKYPCUBHOM KOMIIETEHIIUU
YYAIUXCA B YCJTOBUAX BUJIMHI'BAJIBHOI'O OBPA3OBAHUA

AHHoTaums. B crarbe paccmarpuBaercs mpoOinema (OpMHUpPOBAHUS
JUCKYPCUBHOM KOMIIETEHIIMH yYallUXCs B YCIOBUAX OUIMHIBAJIBLHOTO 00pa30BaHMUs,
rae  ocoOyl 3HAuMMOCTh  IpHOOpeTaeT CHOCOOHOCTh K  HMHTEpHpeTanuu
KYJIBTYPHBIX CMBICIIOB M HUX peaju3allud B pe4YeBOil MpakTUKe. AKTyalbHOCTb
ucciaenoBaHus 00yCIIOBICHAa HEOOXOAMMOCTBIO TepexoAa OT pPEenpOayKTHUBHBIX
¢bopM ycBoeHHMs y4eOHOro Mmarepuaja K MNPOAYKTUBHBIM BHUJAM pEUYEBOM
NeSATeIbHOCTH, OOECIEeYnBAIOIUM pa3BUTUE HHTEPHPETATUBHOTO  MBILIUICHUS
yuamuxcs. Llenb ucciaenoBaHus 3akioyaeTcss B TEOPETHUYECKOM OOOCHOBaHUU
U OKCIEPUMEHTAIBbHONW mpoBepke 3()(PEKTUBHOCTH MOIEIM JIMHTBOKYJIBTYPHOTO
KOMMEHTapHs KakK CpelIcTBa Iepexofa OT YCBOEHMs KyJIbTYPHBIX KOHIIENTOB K HX
UHTEPNPETATUBHOMY OCMBICIIEHUIO M TOCIEAYIOIIEH AUCKYPCUBHOM peanu3anuu
B INUCbMEHHOW (opme. MeTom0I0rnYecKy0 OCHOBY HCCIEIOBAaHUSA COCTABUIH
MIOJIOKEHHU S JIMHTBOKYJIBTYPOJIOT MM, KOTHUTUBHOM JTUHIBUCTUKU U TEOPUU TUCKYypCa.
B pabore ncnonb3oBaHbl METOABI JMHTBOKYJIBTYPHOIO M AMCKYPCUBHOTO aHalW3a,
a Tak)Ke IeJarornyeckuil skcnepuMeHT. PaspaboraHa Mozenb JUHIBOKYJIbTYPHOTO
KOMMEHTapHs, peajusyemass B JIOTUKE I€pPMEHEBTMYECKON CHHUpaIM «IIOHUMaHHE
— UHTEpHIpeTanus — anlJuKalKs» W BKIIOYAOIas IMOCIeA0BaTEIbHOCTh 3TaIOB,
oOecrneynBaOmUX  (OPMUPOBAHME  HHTEPHPETATHUBHBIX YMEHHUH  ydaluxcs.
Pe3ynbrarel (OpMUPYIOIIETO SKCIEPUMEHTA CBUACTEIBCTBYIOT O MOJIOKUTEIbHOMN
JUHAMUKe: 3a(UKCUpPOBAH IMEpexo]l OT PEenpOIyKTUBHOIO BOCIPOU3BEACHUS
nH(}OpMAaIMK K HHTEPIPETATUBHOMY U IPOAYKTUBHOMY THUILY PEYEBO €A TEIbHOCTH.
KonnuecTBeHHble IOKa3aTenu MOATBEPKAAIOT POCT YPOBHA JUCKYPCHBHOM

KOMIICTCHIIMU. B 3KCHCpHM€HT3J’IBHOI’I rpyI1ie CyMMapHBII‘/’I IOoKa3aTeCjib YBCIINYUIICH
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¢ 7 no 13 GannoB, B KOHTpOJbHOU rpynmne — ¢ 7 ao 10 GanmoB. YcTaHOBIIEHO,
YTO  BKJIOYEHHE  HMHTEPHPETATUBHOIO U  AKCHOJOTHYECKOTO  KOMIIOHEHTOB
crocoOCTBYeT (POPMHUPOBAHUIO CBSI3HOTO, KOHILIETITYaJbHO LEIOCTHOTO U IIEHHOCTHO
OpPUEHTHUPOBAHHOTO BBICKa3bIBaHWA. HaydHas HOBHU3HA HCCJIEIOBAHUS COCTOUT B
pa3paboTke alrOpUTMUZHUPOBAHHON MOJIENN UHTEPIPETAMU KYIbTYPHBIX KOHIIEIITOB
KaK CpeACTBa pa3BUTUS AUCKYPCUBHOW KOMIIETEHIMH Yydamuxcs. [IpakTuueckas
3HAYUMOCTH Pa0OTHI 3aKJIFOUAETCS B BO3MOXKHOCTH BHEIPEHUS TPEATIOKESHHOM MOIENN B
CHUCTEMY LIKOJIIBHOTO O0YUYEHHUsI B YCIOBUSX MOJHUKYIBTYPHOI 00pa3oBaTeIbHOM CpeIbl.
[TonyuyeHHbIe pe3ynbTaThl AEMOHCTPUPYIOT YCTONYMBOCTD BBISIBICHHBIX U3MEHEHHH U
MOJITBEPKIAI0T BOBMOKHOCTh TUPAKUPOBAHUS TPEATIOKEHHOM METOINYECKONW MOJETN
B 00pa3oBaTeIbHOMN MPaKTHKE.

KiroueBble cJioBa: JIMHTBOKYIBTYPOJIOTHS; JTUCKYPCHBHAs KOMIIETEHIIUS;
KyJbTYPHBIM ~ KOHIIEHT; JUHTBOKYJIBTYPHBIH ~ KOMMEHTApHIi; OWJINHTBU3M;

HHTCpHPCTALHA; MCKKYJIbTYPHASA KOMMYHUKAWUA; MCTOAUYICCKAA MOICIIb
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