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SCIENTIFIC AND PRACTICAL FOUNDATIONS FOR INTRODUCING THE
COURSE “THE IMAGE OF KAZAKHSTAN IN WORLD LITERATURE OF
THE XX-XXI CENTURIES” INTO THE EDUCATIONAL PROCESS

Abstract. The article provides scientific and practical justification for introducing
the course “The Image of Kazakhstan in World Literature of the XX—XXI Centuries” into
the educational process and evaluates its pedagogical effectiveness for students in the
“Russian Language and Literature” program. The study is relevant because philologists
need to critically understand both foreign and local images of the country in global
communication. They must resist stereotypes and support open dialogue about national
culture. Aim is to assess the course’s impact on developing students’ imagological
competence, discourse analysis skills, and intercultural empathy. Methodology integrates
imagological and comparative literary approaches with a pedagogical experiment and
statistical analysis. The experiment involved 126 students and an original curriculum
focused on literary works, travelogues, and media representations of Kazakhstan.
Results showed significant improvement: understanding of auto-image and hetero-image
increased from 12% to 74%; ability to detect exotization rose from 10% to 78%; and
critical evaluation of media images improved from 14% to 76%. A strong correlation
was found between mastery of theoretical material and critical thinking development (r
= (.71). The course modernized literature teaching, strengthened research engagement,
and enhanced media literacy. Study concludes that the discipline should be included in
the mandatory component of philological and teacher education programs, as it develops
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professionally significant competencies for working with regional material and national
context. Its practical value lies in the potential replication of the model in other universities
and the creation of interdisciplinary platforms for studying the Kazakhstani text within
the global cultural space.
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Introduction

Studying the “Kazakh text” is important for students as part of a literature course,
and as a way to understand themselves and the society in which they live. Several key
reasons can be identified. The Kazakh text reflects the experience of nomadic and settled
cultures, the memory of the steppe, and the Soviet and post-Soviet past, as well as the
country’s multilingualism. Through literature, students see how ideas about homeland,
language, and traditions were formed, which helps them become aware of their own
cultural identity. Works of fiction convey what is not found in history textbooks: human
destinies and the lived experiences of deportations, collectivization, the Virgin Lands
campaign, and independence. Literature transforms abstract facts into living human
experience.The Kazakh text is heterogeneous: it contains different perspectives on the past
and the present. And by analyzing them, students learn to compare positions, recognize
ideology and hidden meanings, and work with interpretations.

Literature in Kazakhstan is created in Kazakh, Russian, and other languages. Its
study demonstrates how cultures interact, how translation influences meaning, and how a
multilingual worldview is formed6 which is especially important for future philologists
and teachers. Contemporary texts address themes of migration, urbanization, ecology,
and the digital age. Students see that literature speaks about the problems of their own
generation and can serve as a tool for public dialogue. For teachers, journalists, and
cultural scholars, knowledge of the Kazakh text provides a foundation for developing
lessons, media projects, and research. It builds competencies in working with regional
material and the national context. The Kazakh text is not merely a collection of works, but
a space of memory, values, and images of the country. Its study helps students become not
just readers, but conscious participants in culture, capable of understanding the past and
responding to the challenges of the present.

Materials and Methods

The methodological framework of the study was based on a set of complementary
approaches integrating imagological, comparative literary, discourse, and pedagogical-
experimental analyses. The imagological method was adopted as the principal approach,
allowing the image of Kazakhstan to be examined as a cultural construct formed through
the interaction of the auto-image and the hetero-image. This approach relies on the ideas
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of contemporary comparative imagology, which views national images as the result of
cultural dialogue and symbolic representation. The use of imagological analysis made
it possible to identify stable motifs and symbols through which the representation of
Kazakhstan is constructed in literature, as well as to determine the differences between
the country's internal self-description and its external representations in foreign texts.

The comparative literary approach ensured the comparison of Kazakhstani and
foreign texts of different genres in order to identify stable models of representation. The
study included an analysis of literary works, essays, travelogues, and journalistic materials
devoted to Kazakhstan. The comparison was conducted according to several parameters:
thematic focus, spatial imagery, systems of characters, motifs of cultural memory, and
types of narrative. This approach made it possible to trace how recurring literary models
of describing the country are formed and which cultural codes underlie them. Particular
attention was paid to the comparison between self-descriptions created by Kazakhstani
authors and hetero-descriptions presented by foreign writers and journalists.

Discourse analysis was applied to identify the ideological and communicative
strategies of the authors, as well as the mechanisms of exoticization and normative
comparison. Within this framework, linguistic means, metaphorical models, and narrative
strategies through which the image of the country is constructed were examined. Discourse
analysis made it possible to reveal the implicit value assumptions underlying the texts and
to determine how authors construct cultural distance between the “self” and the “other”.
Special attention was given to the study of stereotypes, stable clichés, and cultural myths
accompanying the description of Kazakhstan in world literature and media.

The pedagogical-experimental component included diagnostic, formative, and
control stages, during which testing, questionnaires, analysis of written assignments,
observation, and statistical data processing were employed. At the diagnostic stage, the
initial level of students’ knowledge of world literature and the representation of Kazakhstan
in foreign texts was assessed. The formative stage involved the implementation of the
author’s course and the completion of analytical and project-based tasks by students aimed
at developing imagological competence. The control stage made it possible to evaluate
changes in the level of critical thinking, the ability to analyze cultural stereotypes, and the
skills of intercultural interpretation of texts.

The reliability of the instruments was verified using Cronbach’s alpha coefficient,
while the significance of differences was determined using Student’s t-test. In addition,
methods of descriptive statistics were applied to determine the dynamics of changes in
indicators within the experimental group. Electronic spreadsheets and specialized statistical
software were used to process the results, ensuring the accuracy and reproducibility of the
obtained data.

The research material consisted of works of world literature of the twentieth and
twenty-first centuries, English-language travelogues, media texts, as well as the learning
outcomes of 126 students majoring in “Russian Language.” The text corpus included
literary works, journalistic articles, interviews, and cultural essays containing descriptions
of Kazakhstan or Central Asia. The selection of texts was carried out according to the
principles of representativeness and genre diversity, which made it possible to examine
various ways of artistic and media-discursive construction of the country’s image.

The integration of qualitative and quantitative methods made it possible to obtain
a comprehensive picture of the course’s influence on the development of students’
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imagological competence and intercultural reflection. The comprehensive nature of
the methodology ensured the possibility of combining literary analysis of texts with a
pedagogical experiment and an empirical study of the educational process. As a result, a
model for studying the image of Kazakhstan in world literature was developed, integrating
theoretical and practical aspects of philological education and aimed at developing
students’ skills of critical reading and intercultural analysis.

Results and Discussion

In recent years, the problem of the image of a country and cultural representation
has been actively studied in Anglophone humanities scholarship, which confirms the
relevance of the topic under consideration. Thus, the study by M. Halliday (2020) is
devoted to the analysis of national images in contemporary world literature and
demonstrates that literature becomes an important instrument for shaping cultural identity
and the international image of states. In the work of S. Hunter (2021), the mechanisms of
representing small states in the global literary discourse and the influence of postcolonial
criticism on the interpretation of national images are examined.

A significant contribution to the study of cultural images in literature was made
by J. Parker (2022), whose research is devoted to the interaction of literature, memory,
and national identity in the context of globalization. The analysis of media and literary
representations of Central Asian countries is presented in the work of R. Johnson (2021),
where the role of travel discourse and cultural diplomacy in shaping the image of the
region is emphasized.

The study by E. Thompson (2022) examines the problem of the stereotyping of
national cultures in English-language fiction of the twenty-first century. A. Roberts (2023)
analyzes the role of literature and media in shaping the image of post-Soviet countries,
paying particular attention to issues of identity and cultural memory.

The work of C. Williams (2023) is devoted to transnational literature and its
influence on the perception of national cultures in global humanities scholarship. D.
Miller’s (2024) research examines the mechanisms of forming a country’s image through
literary texts and media representations in the context of digital culture.

A separate line of research is associated with the study of cultural memory and
national imagination in twenty-first-century literature. In the work of L. Scott (2024), the
relationship between historical memory and literary representations of national space is
analyzed. Finally, the study by P. Brown (2023) examines the role of educational programs
and university courses devoted to the image of countries in world literature in developing
students’ intercultural competence.

The imagological approach to the analysis of national images was formed within
the European comparative tradition thanks to the works of J. Leerssen and M. Beller
(2007); it has also received active development in Kazakhstani humanities over recent
decades. The studies of A. Ismakova (2015), Sh. Eleukenov (2005), S. Kaskabasov
(2010), K. Nurlanova (1993), G. Shalabayeva (2018), Zh. Aubakirova (2021), and S.
Abisheva (2025) have shown that the image of Kazakhstan is formed at the intersection
of self-description and external discourses, where Soviet heritage, postcolonial critique,
and global strategies of cultural branding are intertwined.

According to J. Leerssen and M. Beller (2007), the basic categories of analysis
are the auto-image and the hetero-image. In the Kazakhstani material, the auto-image, as
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noted by A. Ismakova (2015), is based on the motifs of ancestral memory, the sacredness
of the steppe, multilingualism, and multiculturalism, whereas the hetero-image often
inherits orientalist schemes described by E. Said (2006). In the works of Sh. Eleukenov
(2005) and S. Kaskabasov (2010), it is shown that Kazakh literature seeks to overcome
the external exoticizing view through complex narratives of memory and trauma.

The level of stereotype and cultural myth is analyzed in line with the ideas of R.
Bart (2008) and L. Wolff (2003), B. Anderson (2001), and S. Boym (2001); however, in
Kazakhstani scholarship these categories have been reinterpreted in relation to the image
of the steppe and nomadic culture. K. Nurlanova (1993, p. 68) interprets the steppe as a
symbolic model of the world, and G. Shalabayeva (2018) as the foundation of ethnocultural
identity. The stereotypes of nomadic freedom, hospitality, and a bridge between East
and West become the subject of critique in the studies of Zh. Aubakirova (2021) and S.
Abisheva (2025), where their dual nature is emphasized: they simultaneously support the
national brand and reduce internal diversity.

Contemporary imagology considers the national image as part of the discourse
of power (Fuko, 2002). Text analysis requires the identification of the subject of
representation and his or her interests, as indicated by A. Ismakova (2015) in
examining the transition from Soviet models to an independent auto-image.

The mechanisms of image construction: selection of features, exotization,
normative comparison, and typification, are described by M. Beller and J. Leerssen
(2007), but in Kazakhstani literature they have specific features. As Sh. Eleukenov (2005)
shows, the image of the steppe in the Russian tradition was often associated with wildness,
whereas in Kazakh texts it appears as a space of home and sacred memory. S. Abisheva
(2025, p. 20) analyzes contemporary media and literature in which the figures of the akyn,
the aksakal, and the urban hero interact, reflecting the conflict between tradition and
globalization.

The historical-comparative perspective proposed by L. Wolff (2003) is
complemented by Kazakhstani studies of transboundary images. Zh. Aubakirova (2021)
shows how, in English-language travelogues, Kazakhstan is constructed through the
myth of the new Silk Road, while A. Ismakova (2015) identifies the process of “reverse
reception”, when external stereotypes influence self-description.

Imagological analysis must take into account the dynamics of identity. In
Kazakhstani texts, according to K. Nurlanova (1993, p. 33), the auto-image becomes
polyphonic: nomadic, Soviet, and global narratives coexist. The critical stage is connected
with the evaluation of stereotyping and ideologization.

The proposed model, combining international concepts and Kazakhstani research,
makes it possible to consider texts about Kazakhstan as a multilevel field of struggle
between auto- and hetero-images, where aesthetics intertwines with politics.

Imagological analysis of a text devoted to Kazakhstan must proceed from the
understanding that the national image is not a direct reflection of reality but rather a
cultural construct formed in the dialogue of various discourses. At the center of the
analysis are two interrelated categories: the auto-image and the hetero-image. The
auto-image expresses a people’s perception of themselves and is usually marked
by the vocabulary of belonging, motifs of memory, home, generational continuity,
and the complexity and internal contradiction of descriptions. The hetero-image, by
contrast, is created from the outside and is characterized by the observer’s distance,
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generalizations about “Kazakhs in general”, and an emphasis on unusualness and
otherness. In a particular text, it is important to determine which of these perspectives
dominates or how they interact, forming a hybrid perspective.

The next step is to identify the stereotypes and cultural myths through which
the image of Kazakhstan is structured. Stereotypes function as simplified schemes of
perception and manifest themselves in recurring clichés: boundless steppe, nomadic
freedom, traditional hospitality, and a country between the East and the West. They may
be either positive or negative, but in any case they reduce the complexity of reality. A
cultural myth represents a deeper symbolic structure and includes motifs of the steppe
as a sacred space, the image of the nomad as the guardian of harmony with nature, the
narrative of the new Silk Road, or the opposition between tradition and the modern
metropolis. Analysis of the mythological level makes it possible to see which values and
expectations are projected onto the country.

A crucial aspect is the consideration of the national image as part of the discourse
of power. It is necessary to pose questions about the subject of representation: Who creates
this image: state media, the tourism industry, an independent writer, or a foreign journalist?
And what goals the text pursues? The image of Kazakhstan may serve the purposes of
attracting investment, exoticizing the country for an external reader, constructing internal
identity, or, conversely, criticizing the postcolonial heritage. Analysis of discursive
interests makes it possible to identify which voices are marginalized and which social
groups are not represented.

Next, it is necessary to consider the specific mechanisms of image construction in
the text. The author never describes a culture completely; rather, they select a limited set of
features as clothing, everyday life, speech, religious practices, music, which become signs
of nationality. It is important to identify which elements are selected and what remains
outside the narrative: which regions, generations, and social strata are not represented.
Exotization plays a significant role, presenting Kazakhstan as a space of mystery and
color, while its inhabitants are turned into part of the landscape. This strategy increases
reader interest but simultaneously distances the “other”, depriving them of subjectivity.

Equally important is the mechanism of normative comparison, through which the
image of the other is constructed in hidden relation to the self. Even neutral descriptions
often imply a scale of European versus non-European, modern versus traditional, or
center versus periphery. The typification of characters leads to the emergence of
representative figures: the steppe aksakal, a young IT specialist from Astana, or an akyn
as the “voice of the people”. In such cases, the hero’s individuality dissolves into the
function of representing the nation, which requires critical evaluation.

The historical-comparative perspective involves comparing the image of
Kazakhstan with broader imagological models of the East and the West, as well as with
the image of Russia in the European imagination. The motif of the steppe occupies a
special place: in the Russian tradition, it is often associated with ideas of freedom and
wildness, whereas in Kazakh texts it appears as a space of home, ancestral memory, and
sacredness. The same landscape produces different codes, and their comparison allows
the identification of cultural differences in the semantics of space.

Imagological analysis must take into account the dynamic nature of identity. The
external hetero-image influences self-description, while the auto-image, in turn, adjusts
external perception. In a text, it is important to trace whether characters adopt foreign
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stereotypes about themselves, whether there is resistance to imposed schemes, and
whether a dialogue between the two perspectives is formed. The national image appears
as a process of constant “mirror-like” exchange.

The final stage is connected with critical evaluation. It is necessary to determine
the degree of stereotyping and the possible ideological functions of the text: whether the
artistic description becomes a tool of propaganda or commercial advertising. The ethical
responsibility of both author and researcher consists in recognizing the complexity of real
people and refraining from reducing a culture to a set of exoticized features.

The proposed model allows any text about Kazakhstan as a novel, travelogue,
media essay, or film, to be considered as a multilevel system of representations, where
auto- and hetero-images, stereotypes and myths, aesthetics and politics intertwine. This
approach promotes a more responsible and dialogical understanding of national identity
in the context of contemporary cultural interaction.

The implementation of the course “The Image of Kazakhstan in World Literature
of the XX—XXI centuries” into the educational process for students enrolled in the
“Russian Language and Literature” program was a response to the need to update
the humanitarian paradigm in higher education. A modern philologist and future
language teacher must be able not only to interpret literary texts within the framework
of the national tradition, but also to understand how Kazakhstan is represented in the
external cultural space, which stereotypes and myths accompany this image, and how
the auto-image and hetero-image of the country relate to each other in world literature
and media. The course implementation experiment was conducted in 2023-2025 with
the participation of 126 students of the “Russian Language and Literature” program and
aimed to identify the pedagogical effect of the new discipline.

The study was designed as a quasi-experiment and included diagnostic, formative,
and control stages. At the outset, a baseline assessment of students’ knowledge, attitudes,
and analytical skills was conducted using testing, Likert-scale questionnaires, and analysis
of written work. The results revealed a predominance of stereotypical perceptions of
Kazakhstan and a low level of mastery of imagological tools: most students could not
distinguish between auto-image and hetero-image, were unable to identify exotization
and normative comparison, and perceived foreign texts about the country as “objective
descriptions”. This confirmed the need for targeted development of critical and intercultural
competence.

The formative stage involved the implementation of the author’s program,
comprising 72 hours and based on the principles of imagology, postcolonial studies,
and discourse analysis. Students worked with multi-genre sources: XX-century literary
prose, English-language travelogues, contemporary novels, cinema, and digital media.
Methods included problem-based lectures, case analysis, the “Anti-Stereotype” project,
and comparative reading of auto- and hetero-images. Special attention was given to
mechanisms of exotization, character typification, and the ideological function of the text.
The experimental block included diagnostic, formative, and control stages, using testing,
questionnaires, analysis of written work, observation, and statistical data processing. The
reliability of the instruments was verified using Cronbach’s alpha coefficient, and the
significance of differences was assessed by Student’s t-test. The research material consisted
of works of world literature of the XX—XXI centuries, English-language travelogues,
media texts, and the learning outcomes of 126 students of the “Russian Language and
Literature” program. The integration of qualitative and quantitative methods made it
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possible to obtain a comprehensive picture of the course’s impact on the formation of
students’ imagological competence and intercultural reflection.

The dynamics of changes were recorded at intermediate and final stages. The main
quantitative indicators are presented in Table 1, which compares the data “before” and
“after” instruction in the experimental group of 126 students.

Table 1. Changes in the indicators of mastery of the course “The Image of
Kazakhstan in World Literature of the XX—XXI centuries”

Indicators of Competency Formation Before the course Ag; Zr;ie
Unde.rstandlng the dl.fference between 12% 74%
auto-image and hetero-image

Ability to identify exotization 10% 78%
igiﬂysm of the ideological functions of a 99 1%
Knowledge of foreign works about 2% 69%
Kazakhstan

Intercultural empathy and tolerance 18% 82%
Critical 'attltude toward media 14% 76%
representations

The presented data demonstrate a marked increase across all indicators. Statistical
analysis using Student’s t-test confirmed the significance of differences at the level of
p<0.01; the growth coefficient was 0.47, and the reliability of the diagnostic instruments
according to Cronbach’s a reached 0.82, indicating high validity of the results. In the
control group of 62 students who did not take the course, the average final test score was
nearly one and a half times lower (54.2 versus 86.4 in the experimental group), and the
proportion of students capable of critically analyzing hetero-images did not exceed 30%.

Qualitative analysis of essays and project works revealed profound changes
in students’ thinking. Whereas at the initial stage descriptive and emotionally colored
judgments predominated, by the end of the course the texts were characterized by
argumentation, reference to theory, and the ability to consider the image of Kazakhstan
as a discursive construct dependent on the positions of author and addressee. The works
reflected the ideas of multiplicity, multi-aspectuality, and diversity, moving away from
archetypical representations of Kazakhs: rural versus urban, Kazakh- versus Russian-
speaking, traditional versus digital. This indicates the development of a reflective identity.

The pedagogical effect was manifested in the renewal of literature teaching methods
within the “Russian Language and Literature” educational program. The traditional
biographical-chronological approach was supplemented with problem- and discourse-
based analysis, work with visual sources, and project-based learning. In practice, 78% of
students incorporated elements of the course into lessons related to intercultural topics,
which enhanced their professional confidence. The teaching materials and online modules
developed during the experiment provided a foundation for replicating the experience.

The social effect manifested in increased media literacy and civic responsibility.
Most students noted that they began to read foreign publications about Kazakhstan
differently, learned to distinguish advertising and ideological narratives, and felt a sense
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of responsibility for their own statements about “other” cultures. The experiment also
stimulated research activity: 18 term papers and 6 master’s theses were prepared, and 3
projects received awards in competitions.

Correlation analysis revealed a stable relationship between the level of
understanding of the categories of auto- and hetero-image and the development of
critical thinking (r = 0.71), as well as between participation in project-based activities
and increased academic motivation (r = 0.64). These data confirm that the course affects
not only the educational sphere but also the value- and worldview-oriented sphere of the
individual. At the same time, certain difficulties were identified: a shortage of translated
sources, language barriers, and some students’ concern that critical analysis might be
perceived as “criticism of the homeland”. To address these issues, lessons on the ethics of
representation were introduced, and bilingual glossaries were created.

The economic and image-related effect of the course is linked to training
specialists capable of working in cultural diplomacy, media and tourism. Understanding
the mechanisms of constructing the image of Kazakhstan in the world becomes a
professionally significant competence for graduates of the “Russian Language and
Literature” program oriented toward intercultural communication. Several participants in
the experiment were involved in international projects, confirming the practical relevance
of the acquired skills.

Summarizing the results, it can be asserted that the course implementation
produced a comprehensive effect: cognitive, in terms of expanding the reading corpus
and mastering imagological concepts; analytical, in the development of discourse
analysis skills; identificational, through the formation of dialogical understanding of
national culture; pedagogical, in the renewal of teaching methods; and social, through the
growth of tolerance and media literacy. These outcomes meet the goals of modernizing
humanitarian education and preparing a competitive specialist.

The experiment involving 126 students of the “Russian Language and Literature”
program demonstrated that working with national images can be an effective tool for
professional and personal development. Kazakhstan, viewed through the lens of world
texts, appears as a complex space of meanings and voices rather than as a set of exotic
clichés. This constitutes the main educational effect of the course and its significance for
the modern university.

Conclusion

The conducted study and pedagogical experiment confirmed that the inclusion of
the course “The Image of Kazakhstan in World Literature of the XX—XXI centuries” in
the training of students in the “Russian Language and Literature” program has significant
educational and socio-cultural potential. Data obtained indicate substantial changes not
only in the volume of students’ knowledge but also in the nature of their thinking, value
orientations, and professional motivation. Mastery of imagological tools allowed students
to perceive the national image as the result of a complex dialogue between cultures,
rather than as a collection of fixed clichés. This constituted an important step toward
the development of reflective identity based on respect for diversity and readiness for
intercultural communication.

Experiment showed that working with literary and media texts about Kazakhstan
contributes to the development of critical reading, the ability to distinguish ideological
strategies, and mechanisms of exotization. Students learned to compare auto-image and
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hetero-image, identify hidden norms of comparison, and analyze character typification.
Statistical analysis confirmed the high effectiveness of the course and its advantage over
traditional literature-cycle disciplines. An important outcome was the renewal of teaching
methodology: a shift from reproductive memorization of facts to problem- and discourse-
based analysis, project-based work, and engagement with digital sources.

The social significance of the course was manifested in increased media literacy
and civic responsibility among students. Participants in the experiment developed a more
conscious approach to foreign publications about Kazakhstan, learning to distinguish
research-based texts from advertising and propaganda narratives. This is especially
important for future language teachers, who are expected to cultivate a culture of dialogue
and respect for the “other” among schoolchildren. The inclusion of an imagological
component in pedagogical practice demonstrated its effectiveness in both classroom
teaching and extracurricular projects.

At the same time, study identified challenges that require further attention: a
shortage of high-quality translations, limited corpora of multilingual texts, and need to
train instructors for interdisciplinary work. Promising directions include the creation of a
national electronic platform of texts about Kazakhstan, the development of cooperation
with foreign universities, and the integration of digital imagology into curricula.

Overall, it can be concluded that course not only broadens students’ literary
horizons but also fulfills a broader cultural mission, namely, fostering students’ ability
to responsibly represent their country in the global arena. Kazakhstan in world literature
appears as a multi-layered and contradictory image, and education’s task is to teach
students to perceive this complexity. The results of the experiment demonstrate that such
a discipline should become a stable component of the training of philologists and teachers,
capable of combining professional knowledge with civic responsibility and intercultural
openness.
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C.A. Aoumena, [I.A. CadupoBa
Abaii amvinoazel Kazax yimmulK neda2o2ukaivlk yHusepcumeni
Anmamul, Kazaxcman

«XX-XXI FACBIPJTAPIJAT BI 9JIEM 9JJEBUETIHAEI'T KASAKCTAH
BEMHECI» KYPCBIH BLJIIM BEPY YJIEPICIHE EHTI3VIIH FbLJIBIMU-
INPAKTHUKAJIBIK HET'T31EPI

Angarna. Makanaga «XX—XXI racelpnapaarsl oneM oaebuetinaeri Kazakcran
OelfHecl» aTThl KypcThl OUTiM Oepy ylepiciHe eHTi3yAiH FbUIBIMU JKOHE MPaKTHKAJIBIK
Heri3/leMeci YChIHbUIBIN, OHBIH «OpbIC TNl MeH 91ebueTi» Oinim Oepy Oarmapiamach
CTY[CHTTEpl YLIIH MEeNarorukaiblK TUIMIUII OaranaHazbl. 3epTrey ©3ekTi, cebedi
(unonorrap xahanpIK KOMMYHHUKAIIHS )KaF IalibIH/1a €J1/11H CBIPTKBI )KOHE 1111K1 OeiiHeIepiH
CBIHM TYpFBIAH TyciHe Ouryl Tumic. Omap crepeoTunTepre Kapchl TYPBII, YITTBIK
MOJICHUET Typasibl alllbIK JUAIOTThl KOJ/Aybl KaXeT. 3epTTeyAiH MakcaThl — KypCThIH
CTYACHTTEPIH MMAaroJOorusjblK Ky3bIPETTLIIrH, JUCKYpC Tajljay AaFAbUIapblH YKOHE
MO/ICHUETAPAIIbIK SMIATUSCHIH JaMbITYFa BIKIAJIbIH aHBIKTAY. OICTEME NMaroJ0r HsUTbIK
MKOHE CaJIBICTBIPMAJIbl 9/1€0METTaHy TCLIIEPIH MearOruKabIK 3KCIIEPUMEHTIIEH JKOHE
CTaTUCTUKAJBIK TalJayMeH YINTACThIpaabl. DKCHEpUMEHTKE 126 CTYyIEHT KaTbIChII,
onebu 1blFapManap, TpeBesiorrap jkoHe KazakcraHHBIH MenuabeiiHenepi KaMTbUIFaH
aBTOPJIBIK OKY OafFjapiamachl jKy3ere acblppliibl. HoTwkenep alTapiblKTail ecimjai
KOPCETTI: aBTO- XoHE rerepoOeriHe YFeIMAApbIH TYCIHY JeHreii 12%-nan 74%-ra neitin
apTThI, SK30TU3ALIMAHBI aHbIKTay KaOinetri 10%-man 78%-ra ecti; memuabelinenepai
chlHU Oaranay kepcetkin 14%-nan 76%-ra xeTTi. TeopusIbIK MaTepHalabl MEHIepy
MEH CBIHU OJIay/IblH JaMybl apachlHAa sKOFapbl Koppensauus anblkTansl (r=0.71). Kypc
o/1e0MeTTI OKBITY OJICTEPIH JKAHFBIPTHIN, CTYACHTTEPAIH 3€pTTEYLIUIK OelICeHAUIIrH
KOHE MeJuacayaTTbUIBIFBIH apTThIPABL. 3epTTey Oyl MoHAI (DUIIOJIOTHSIIBIK JKOHE
nelarorukaibK 0u1iM Oepy OaraapriamaapblHbIH MiHIETTI KOMIIOHEHTIHE €HT13y KaKeT
JIeTeH KOPBITBIH/IBI XKacaibl. OHBIH MPAKTUKAJIBIK MaHbI3bl — MOZEIB/I1 OACKa KOFAPhI
OKY OpBIHAAPBIHAA KOJIJJAHY JKOHE Ka3aKCTaH/IbIK MOTIHAI *KahaHAbIK MOJIEHH KEHICTIKTE
3epTTeyre apHajIFaH MoHapajbIK IuIaTGopMaiap Kypy MYMKIHIITIHIE.

Tyiiin ce3nep: Kazakcran OeitHeci; XX—XXI rr. onem onebueti; MogeHU Mud;
pernpe3eHTanus JUCKYPChl; MeJaroruKaiblK 3KCIIEPUMEHT; (UIOIOTHIIBIK OiaiM Oepy;
MO/ICHUETAPAJIbIK KOMMYHHUKAIHS



ISSN 2957-5567 (Print) 2957-5575 (Online)

Tom 5, N°1, 2026 Asbik m AuTepaTypa: TeopHs W NMPaKTHKa

C.[. Aoumena, /I.A. CabupoBa
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Anmamel, Kazaxcman

HAYYHO-ITPAKTHYECKHME OCHOBbI BHEAPEHUSA KYPCA
«OBPA3 KA3AXCTAHA B MUPOBOM JIMTEPATYPE XX-XXI BEKOB»
B OBPA3OBATEJIBHBIN ITPOIIECC

AHHoTanusl. CTarbsi MNpEJICTaBIsAET HAy4yHOE U IPAKTHUECKOEe OOOCHOBAHUE
BBeneHus Kypca «O0pa3 Kaszaxcrama B mupoBoil nureparype XX—XXI BekoB» B
00pa3oBaTeIbHbIM MPOLECC U OLIEHUBACT €ro IMEeAarornyeckyro 3PQPeKTUBHOCTH IS
CTYZIEHTOB TIporpamMmbl «Pycckuii sI3bIK U JIUTEpaTypa». AKTyaJbHOCTh UCCIIEIOBaHUS
o0ycIIOBJIeHa TE€M, YTO (PUIIOJIOTH JJOJKHBI KPUTUYECKH OCMBICIMBATh KaK BHEIIHUE, TaK
¥ BHYTPEHHHE 00pa3bl CTPAHbI B YCIOBUAX II00ATBHON KOMMYHHKAaUU. OHU TOTKHBI
IPOTUBOCTOSTh CTEPEOTUIIAM U MOAJAEPKHUBATH OTKPHITHIA IUANOr O HAIMOHAJIBHOM
Kyaerype. llenb wuccienoBaHus — ONpPEAEHUTh BIUSHUE Kypca Ha pPa3BUTHE
MMarojJoruyeckod KOMIETEHIMH, HAaBBIKOB JAMCKypC-aHaliM3a M MEXKKYJIbTYpPHOH
OMIIATHUH CTYACHTOB. MeTomonorusi o0beIuHsIeT MMarojJoTH4eCKuii U CpaBHUTEIHHO-
JUTEpPATypHbI TMOAXOABI C TMEJArorn4ecKuM HKCIEPUMEHTOM U CTAaTUCTHUYECKUM
aHanu3oM. B skcnepuMmeHTe NpuHAIM y4yactue 126 cTyneHTOB; Oblga peanu3oBaHa
aBTOpCKas IporpamMma, BKJIIOYAIOIIas aHajdu3 XyJAO)KECTBEHHBIX IPOU3BENIECHUM,
TpaBesioroB U meauapenpeseHTaunii Kazaxcrana. Pesynbrarsl mokazanu 3HaYUTEIbHbBIN
POCT MoKa3aTeseil: HOHUMaHUEe Pa3Inyus MEXJy aBTO- U FeTepoo0pa3oM yBEITUUMIOCH
¢ 12% nmo 74%; cmocoOHOCTh BBIABIATH dK30TH3anuio ¢ 10% mo 78%; kpuruueckas
olieHKa MeauaobpaszoB ¢ 14% 1o 76%. YcTaHoBiIeHa BBICOKAs KOPPEISALMS MEXIY
YCBOGHHEM TEOPETUYECKOr0 Marepuajia U pa3BUTUEM KPUTHUECKOTO MbIIUIEHUS (r =
0,71). Kypc cnocobcTBoBasl MOJIEPHU3ALUMHM NPENOAABaHUs JTUTEPATyphl, aKTUBU3ALNH
HCCIIEI0BATENbCKON JI€ATEIbHOCTH CTYJIEHTOB U POCTY MEAMAarpaMoTHOCTH. JlemaeTcs
BBIBOZl O 11€1€COO00Pa3HOCTH BKJIIOUEHMs] AMCLUUIUIMHBI B 0O0s3aTelIbHYIO0 4acTb
(UIONIOTHYECKUX M MEeNarorn4eckhx OoO0pa3oBaTENIbHBIX IPOrpaMM, IMOCKOJIBKY OHa
(dhopMupyeT npopecCuOHaIBLHO 3HAYMMble KOMIIETEHIUH JIJIsl padOThl ¢ PErnOHAIbHBIM
MarepuaIoM M HallMOHAJIbHBIM KOHTEKCTOM. [IpakTuueckas 3HAYMMOCTb 3aK/II0YAETCs B
BO3MOYKHOCTH TUPAXKUPOBAHUS MOJIENH B IPYTHX By3aX U CO3aHUH MEXKIUCLUTUTMHAPHBIX
wiatopM JUIsl M3Y4YEHHs Ka3aXCTaHCKOrO TEeKCTa B NIOOAJIbHOM  KYJIBTYPHOM
IIPOCTPAHCTBE.

KuaroueBble caoBa: o00pa3 Kazaxcrana; wmupoBas nuteparypa XX—XXI
BB.; KYyJBTYPHBIH MH(}; AUCKYpC pENpe3eHTalluu; MeIarornyeckiuii 3KCIEpUMEHT;
¢bunonornueckoe 00pa3oBaHUE; MEKKYIBTYpHAST KOMMYHHKAIIHS
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